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1. Course Description 
This course is  designed for students specializing in Curriculum and Evaluation to develop wider perspectives in designing, implementing and assessing curriculum both at the school and university levels. The course's main focus will be on looking at a curriculum from the perspectives of children's rights, fostering peace, sustainable development, and inclusivity. Additionally, this course intends to develop students' collaborative, analytical, critical thinking and problem-solving skills so they could examine the curriculum from several angles.
2. General Objectives
The general objectives of the course are as follows :
· To familiarize students with different perspectives that they need to considere while making decision about a curriculum.
· To help students apply child-right perspective while planning, implementing, and assessing a curriculum. 
· To acquiant students with the implications of peace perspective in developing school to university level curriculum.
· To enable students in integrating sustainable development agendas in education through devised curriculum.
· To inculcate knowledge and skills that learners need to differentiate the general education curriculum to ensure all children's inclusion in education. 

3.  Specific Objectives and Contents  
	Specific Objectives
	Contents

	· Develop a multi-perspective approach to analyze a curriculum
· Justify the needs of examining curricula from various perspectives.
· Analyze the influence of different perspectives on making decisions about a curriculum from school to university level. 
· Draw implications of assessing curriculum from diverse perspectives in reference to Nepal. 
	Unit 1: Review of Curriculum from Different Perspectives   (8)
1.1 Concept of analyzing curriculum from different perspectives
1.2 Needs of examining curriculum from different perspectives
1.3 Influence of diverse perspectives on making curricular desisions
1.4 Implications of assessing curriculum from diverse perspectives in Nepal 

	· Introduce the right-based perspective in education.
· Explain the emergence of  right based perspective in curriculum development.
· Analyze child-rights povisioned in national and international conventions to draw their educational implications.  
· Identify existing practices of addressing child-rights through curriculum. 
· Draw implications of child-right perspectives in curriculum development process in Nepal.
	Unit 2: Right-based Perspective in Education (9)
2.1 Introduction to right-based perspective 
2.2 Emergence of child-right perspective in school-level curriculum development 
2.3 Child rights apparoaches endorsed in national and nnternational conventions (Focus on curriculum, instruction, evaluation, and physical infrastructure of school)
· The Children's Act-2018
· The Constitution of Nepal-2015
· The United Nations Conventions on the Rights of the Child-1989
2.4 Existing practices of addressing the child rights through curriculum 
2.5 Implications of child rights Perspective in curriculum development with reference to Nepal

	· Introduce the peace education and its importance.
· Draw educational implications from non-violent movement led by Martin Luther King.
· Draw educational implications from non-violent movement led by Mahantma Gandhi.
· Explain and illustrate different approaches to peace development.
· Create a culture of peace in educational institutions to provide better services to learners. 
· Explore the implications of peace building perspective in curriculum development in Nepalese context. 


	Unit 3: Peace and Non Violence Perspective in Education (10)
3.1 Concept of peace education
3.1.1 Martin Luther King's non-violent movement 
3.1.2 Gandhi's nonviolence movement 
3.2 Peace Paradigms : Five approaches to peace
3.2.1 Peace through coercive power
3.2.2 Peace through power of law
3.2.3 Peace through willpower
3.2.4 Peace through power of communication
3.2.5 Peace through power of love
3.3  Development of a culture of peace in education
3.4. Implications of peace building perspective in curriculum development in nepal



	·  State the concept of sustainable development.
·  Explain sustainable development goals in brief.
·  Clarify the emergence of sustainable development perspective in education.
· Integrate sustainable development agendas into curriculum. 
· Draw implications of sustainable development perspective while designing curriculum from school to university level in Nepal. 
	Unit 4: Sustainable Development Perspective in Curriculum Development (9)
4.1 Concept  of sustainable development 
4.2 Overview of sustainable development goals
4.3   Emergence of sustainable development perspective in education 
4.4  Integration of sustainable development agendas into curriculum 
4.5  Implications of sustainable development perspective in curriculum development with reference to Nepal


	· Conceputalize the meaning of curriculum differentiation. 
· Describe the rationales of curriculum differentiation. 
· Illustrate different domains of curriculum differentiation in short. 
· Use different approaches to curriculum differentiation to make the general education curriculum for all learners.
· Draw implications of curriculum differentiation in Nepalese context. 
	Unit 5 : Inclusion Perspective in Curriculum (12)
5.1 Inclusion in dducation through curriculum differentiaion 
5.1.1 Introduction to inclusive education
5.1.2 Concept of curriculum differentiation
5.2 Rationales of curriculum differentiation  
5.3  Domains of curriculum differentiation 
5.3.1 Content
5.3.2 Process
5.3.3 Product
5.3.4 Environment 
5.4  Approaches to curriculum differentiation 
5.4.1 Curriculum accommodation
5.4.2 Curriculum modification
5.4.3 Curriculum enrichment
5.4.4 Curriculum acceleration 
5.4.5 Curriculum compacting 
5.5  Implications of curriculum differentiation for improving teaching learning in Nepal


Note:  The figures in the parenthesis indicate the approximate teaching hours for the respective units. 
4.   Instructional Techniques
To build the desired knowledge and abilities on the topics covered in this course, various teaching strategies will be used. To give the learners a set of learning experiences for ingraining the information and abilities intended, two types of instructional techniques will be used primarily: general instructional techniques and specific instructional techniques. Below are the quick descriptions of each of these techniques:
4.1 General Instructional Techniques
Generally lecture method, question-answer method, problem solving method, individual study, cooperative instructional techniques, brain-storming, and discussion methods will be used to clarify the prescribed curricular contents to the students. However, in order to ensure that all students actively participate in the teaching-learning process, focus will be given to student-oriented, collaborative, and project-oriented instructional strategies. To increase the relevance of the curriculum's contents to Nepal, it will be taught in relation to Nepalese situations. After finishing each subject, the students will be given a variety of assignments, either individually or in groups, to provide them plenty of chances to practice the desired behavior. While putting this course into practice in actual classroom settings, the instructor will act more as a facilitator than as a transmitter of knowledge.
4.2 Specific Instructional Techniques 
Unit-specific activities will be carried out to get deeper understanding on emerging perspectives in curriculum. The students will have plenty of opportunities to practice the desired behaviors through targeted teaching strategies. These teaching methods will be useful for ensuring that students actively participate in the classroom in order to build a clear understanding of the necessary contents. While carrying out these educational activities in the classroom, the teacher will act as a facilitator. The table below lists the main instructional strategies that will be used in the implementation of this course:
	Units
	Specific Instructional Techniques

	



II
	We have talked about a variety of laws and agreements that guarantee children's rights in Nepal's education and other fields. However, various studies have found that despite the Nepali Constitution's provisions, educational institutions have not been acting in a way that fosters and supports the implementation of children's rights in actual classroom settings. In this regard, students will visit a nearby school and note some actions taken to institutionalize children's rights there on the one hand, and some impediments that make it unlikely that children's rights will be upheld in the institution for a long time on the other. Then students will create a concise report that includes the following elements:
· Title page
· Background of the study
· Introduction to sample school
· Activities enacted to optimize child rights
· Activities that jeopardize the possibility of practicing child rights
· Conclusion 

	


IV
	To attain sustainable development goals, almost every country in the world has changed its educational policies and curricula from elementary school to university level. Since Nepal is not an exception, these objectives have also been taken into account when developing educational policies and curricula for schools through universities in Nepal. In this context, students will choose any curriculum from the school level and examine: How the curriculum has included the sustainable development goals. What should be done to improve its responsiveness to the achievement of sustainable development goals? The students will write the answers to these questions in no more than 5 pages.

	



V
	Nepal is a multicultural, multiethnic, multi-linguistic, and socio-economically diversified country. Such diversity is also reflected in almost all classes from the school to university level. Due to their varied origins, students enrolling in a particular grade may have various experiences, learning needs, learning styles, and learnability from one another. Without customizing a curriculum for each of these learners in accordance with their unique learning requirements and abilities, none of them may benefit from it. In this regard, students will consider any academic session you've had, from elementary school through college. Write down briefly any multiple means of representation, multiple means of engagement, and multiple means of expression that a specific subject teacher can use to ensure that his or her students have equitable access to the curriculum.


	Note: The teacher can assign these activities as a part of the internal assignment and 	then s/he can determine a grade as per the quality of the product.  

5.  Evaluation 
	Both internal and external assessments will be applied to evaluate the knowledge and skills of students that is supposed to be learnt under this course. Internal assessment will be used as a part of both formative and summative evaluation. Instructional activities of the classroom will be improved by considering the result of each internal assessment and the score obtained in the assessment will be used to determine the grade of each student in the end of each semester. Brief description of proposed internal and external assignments is given below: 

	5.1 Internal Assessment
	Subject teacher will conduct different type of internal assessments based on the contents taught on the behalf of department/college. Teacher will use attendance, classroom participation, individual work, group work, presentation, written exam, etc. as the major criteria of internal assignment. Thus, the teacher will evaluate each student internally by using following criteria: 
	Criteria of Assessment 
		Points

	· Attendance
	5

	· Classroom participation 
	5

	· First assignment 
	10

	· Second assignment 
	10

	· Third assignment 
	10

	Total
	40


   


5.2 Final Examination 
Final exam will be carried out from Dean's Office, Faculty of Education, TU, at the end of each semester. Both subjective and objective questions will be asked in the exam to assess the mastery of knowledge on the offered course. The structure of the final exam will be as follows: 

	Types of Questions
	Number of Questions
	Marks

	· Objective questions
	10 multiple choice items
	10x1=10

	· Short answer-type questions 
	6 questions 
	6x5 = 30

	· Long answer-type questions 
	2 questions 
	2x10 = 20

	Total 
	18 questions 
	60 points 
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